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Abstract: Calls for reform in the field of translation have been sustained since the early days for being 
an independent field of knowledge. Recently, the importance of involving learners in educational 
settings has been highlighted as a meaningful strategy for improving cognition and academic expertise. 
This study designates Inquiry-Based Learning (IBL) as a learner-centered teaching paradigm in which 
students actively participate in cognitive activities. It aims to evaluate how IBL improves translators’ 
cognitive performance by encouraging better intellectual interaction with texts, situations, and the 
translation process. A qualitative design was utilized, which included classroom activities and journal 
entries from undergraduate translators who had been exposed to IBL-driven modules. The data were 
analyzed thematically to discover cognitive shifts and translators’ perspectives. The findings show that 
IBL improves cognitive awareness, promotes self-determination, and fosters responsive problem-solving 
abilities that are essential for successful translation. The study concludes that IBL creates a dynamic, 
reflective translator identity while strengthening cognitive ability. This study encourages educators to 
incorporate IBL into the translation curriculum to close the gap between classroom instruction and 
practical translation needs, thereby placing students as active knowledge producers. It also enables 
policymakers to assess and strengthen translators’ education. 
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1. Introduction  

Translation is a cognitive process of reformulating a source text in a target language [1]. This 
process takes place through cognitive stages which reflected the translator’s proficiency and skills. 
Investigations in translation literature reflect a strong connection between the development of 
translators’ skills and cognitive translation process within specific learning models. However, the 
current work aims to explain the development of academic literacies in translation classes which is not 
displayed clearly in the previous literature. It shades the light on the inquiry-based model, which 
considers as a practical model for developing cognitive educational activities. Translation scholars 
indicated that the features of the inquiry-based model incorporate in developing literacy skills and the 
cognitive process of translation [2]. Thus, the nature and process of inquiry-based learning should 
briefly highlight before moving through the process of developing translators’ skills. 

Constructivists defined inquiry-based learning as an educational process or strategy, where learners 
behave like professional scientists for constructing new facts in all fields of knowledge, including the 
social sciences [3]. Siphukhanyo and Olawale [3] found that inquiry-based learning is a process for 
developing learners’ problem-solving skills by educational practice. Others described inquiry-based 
learning as the process for discovering cause and effects relationship, whereas learners create a 
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hypothesis for those relationships and carrying out experimental investigations and evaluate the 
outcomes [4]. Furthermore, some scholars provided further descriptions on the nature and efficiency of 
inquiry-based learning like, Rodríguez, et al. [5] who studied the development of creative skills through 
inquiry-based learning. All those descriptions briefly reflected the nature and process of inquiry-based 
learning. 

Inquiry-based learning enables researchers to explore the development of learners’ academic 
literacies such as developing critical thinking, searching for unfamiliar texts or databases and 
developing knowledge with academic conventions of the related field [6]. Relatively, those conventions 
supported by the features of the inquiry-based model. The current review based on identifying the 
triangulated relationship between inquiry-based learning, cognitive translation activity and developing 
learners’ academic literacy. However, the term ‘Academic Literacy’ seems to be very wide and 
straightforward. Henderson and Hirst [7] defined the concept of academic literacy “tends to hide any of 
the diversity that exists, thus restricting us to a singular view of literacy and a particular set of 
practices” (p. 27). While, Lea [8] added that academic literacy refers to students’ participation in 
learning practice to make use of the present academic context. 

The current development in social communication and educational technologies supported the 
implementation of inquiry-based learning in various fields of knowledge [9]. One of those fields is 
translation studies which maintained the development of academic literacies by adopting the inquiry-
based learning model in translation education. It found that the cognitive process of translation 
embedded in the inquiry analysis of source expressions through a deep cognitive process which connects 
current text to the previous stored knowledge in translator’s mind [11]. This process reflects explicit 
connections between discourse variables and the demands for developing translators’ literacies. The 
current review had driven by the following inquiries. 

1. To what extent is inquiry-based learning considered an effective model for developing cognitive 
practices in translation classes?  

2. What are the evidences in literature that inquiry-based learning supports educators and literacy 
advisors?  

 

2. Methodology  
The current literature review implements a systematic approach for synthesising the studies which 

review the development of academic literacies in inquiry-based translation classrooms. Dixon-Woods 
[12] defined systematic review as “a scientific process governed by a set of explicit and demanding rules 
oriented towards demonstrating comprehensiveness, immunity from bias, and transparency and 
accountability of technique and execution” (p.332). It is a process of collecting data out of literature in 
order to compare and evaluate the efficiency of a particular phenomenon in literature studies to address 
current issues [13].The current process of systematic review characterized by specific criteria for 
narrowing the scope of the review. The criteria of inclusion had set up by the researcher based on 
readings in relevant works for systematic reviews in social sciences as designed by Moher, et al. [14] in 
the PRISMA 2009 checklist. Gough [15] described those criteria as standards for judging the weight of 
evidence in the previous literature. Table 1 explains those criteria of inclusion in detail as follow.  
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Table 1. 
Literature inclusion criteria. 

No. Criteria Description 

1.  Topic The literature related directly to inquiry-based learning, academic literacy and 
translation studies. 

2.  Period Studies published between 2010 and 2019.  
3.  Data Bases The studies collected from six data bases (JESTOR, Scopus, Springer Link, SAGE, 

Taylor & Francis, Academic Search Premier). 

4.  Research Method Literature includes only empirical studies of both quantitative and qualitative in the 
field of translation studies.  

5.  Transparency The method of research in previous studies must be explicit in terms of sample size, 
instrument and analysis. 

6.  Reliability \ Validity The outcomes of the studies must be valid and reliable according to the type and 
publication indexing.  

 
The first stage in the current review was setting up inclusion criteria as shown in Table 1 to 

confirm that the literature systematically reviewed. Whereas, studies that do not match those criteria 
excluded from the review. The second stage was searching for related studies in databases by the 
relevant keywords, independent and dependent variables that embody the topic of the current review. 
The review found 234 studies in the target databases that employed 1,237 participants related to the 
context of the study. The third stage was reviewing the titles, abstracts and conclusions of the relevant 
studies for evaluating the search outcomes. Alos, it determined a total number of 117 relevant works, 
including meta-analyses and projects in the literature. The last stage was more profound investigation 
for the relevant works by looking after samples size, methodology and outcomes in those works. The 
total number of studies implemented in this review was thirty-six studies based on the inclusion criteria. 
An analysis of relevant works carried out to build the critical plot of the current review. It identified a 
prominent role for inquiry learning method during the previous application in translation classes. 
Lastly, the conclusion is drawn based on the current review for answering the research questions. 
 

3. Nature and Objectives of Inquiry-Based Learning 
The literature of inquiry-based learning often leads to the works of the philosopher and educator 

Johns [16] who had influenced considerable changes from the traditional-based model to inquiry-based 
learning during the 20th century. Dewey [17] believes that the traditional-based learning of merely 
memorising facts does not achieve the required goal of the learning process, but it consumes experts 
rather than building learners’ cognitive thinking scientifically. Inquiry-based learning developed in the 
educational field by constructivists in the early 1960s. Kuhlthau [18] defined inquiry-based learning as 
“An instructional model which enables students to get a depth of understanding and a personal 
perspective through a wide range of sources of information” (p. 20). The gradual development in the 
application of inquiry learning and further evaluations carried out subsequently for better learning 
practice in the inquiry-based classrooms [2]. 

The process of inquiry-based learning focused on learners as it prompts learners’ centre method. 
However, motivating learners’ cognitions toward inquiry and asking questions considers as the first 
step in this process, whereas learners generate some questions for investigating specific issue or topic. 
Those questions are driven by a set of open-ended questions to build the answers out of the practical 
context [19-21]. Practically speaking, the process of inquiry involves posing some open-ended 
questions related to investigating certain reality. Those questions follow a systematic method of 
investigation, analysing, managing the outcomes of this investigation and evaluating the results. This 
process of data mining and management offer an opportunity for leaners to develop academic literacy 
skills and increase their self-confidence in the outcomes of this educational process [22]. 

Concerning the context of current work, Kumar [23] highlighted the benefits of implementing 
inquiry-based learning like fostering academic literacy by developing learners’ abilities to locate, assess 
and use present knowledge and link it to previous one. Additionally, participation in inquiry-based 
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learning activity increases the opportunity to develop three learning objectives [24]. Firstly, it develops 
learners’ critical thinking skills. Second, it improves learners’ investigation skills. Lastly, it enhances 
learners’ understanding of knowledge and learning principles. Moreover, the process of knowledge 
acquisition in inquiry-based classrooms contributes in generating meaningful context of learning based 
on self-investigation practise. The contributions of inquiry-based learning in developing learning 
content are summarising as follow. 

1. Problematization: The nature of inquiry-based learning can lead the learners to understand the 
limits or boundaries of their knowledge during the inquiry process in a specific problem or task. 
Admitting those limits by learners arouse their curiosities on such a problematic context of 
knowledge and motivated them for learning toward a more in-depth cognitive investigation [25]. 

2. Supplication: The process of acquiring successful outcomes for the learning model requires the 
accomplishment of systematic investigation. This investigation process has to follow clear steps 
which describe the process of investigation and how the outcomes had been generated [26]. 

3. Innovation and evaluation: The nature of inquiry-based learning enables learners to investigate 
the learning context to generate answers for the addressed questions or inquiries. Thus, the 
stages of acquiring outcomes follow a sub-sequence process of evaluation and refinement for the 
outcomes before building the conclusion on absolute reality [27]. 

4. Application: Inquiry-based learning enables learners to apply and amend their understanding of a 
specific field of knowledge. This process of practical reorganization of knowledge and supporting 
justifications assist learners’ future educational practice. Moreover, it supports the newly acquired 
knowledge and enriched its relation to other contexts [28]. 

Alternatively, Kirschner, et al. [29] argued the nature of inquiry-based learning for being an 
effective method of leaning. They related their argument to the ignorance of the inquiry process for the 
limits of learners’ working memory, specifically their short-term memory, which indicated by Simon and 
Ericson (1985). However, Hmelo-Silver, et al. [30] indicated that the current nature of inquiry has 
practical and powerful effects on learner’s cognition during the learning process. Their argument based 
on the necessity for more guidance by educators during the inquiry process, which enables participants 
to overcome this limitation. Many other studies dedicated to explore this necessity. Kaçar, et al. [31] 
conducted a meta-analysis study for collecting the broad studies which used varied terms to describe 
inquiry-based learning (e.g., constructive learning, student focus learning). The study supported the 
application of inquiry-based learning more than other instructional models. 

Moreover, Another review carried out by Gijlers and de Jong [27] showed the benefits of teacher 
guidance in developing inquiry-based context and facilitate the limitations of short-term memory in 
developing learners’ cognition. Faria and Miranda [32] conducted meta-analysis research which 
confirmed the usability of teacher guidance in supporting inquiry-based learning to overcome the 
limitations of working memory. In conclusion, the investigations in the literature of inquiry-based 
learning and its objectives showed the usability of this model to develop progressive knowledge 
acquisition process as shown in the previous literature and the studies presented by Alfieri, et al. [33], 
García and Veiga [34], Camps [35] and Assuah [4]. 
 

4. Inquiry Approach and Academic Literacy  
Daminova, et al. [24] defined literacy as “acquiring knowledge of a particular subject, or a 

particular type of knowledge” (p.69). The definition reflects the functional reference of the general term 
of literacy which is related to the process of new knowledge acquisition. In terms of academic skills, 
academic literacy refers for a broader space of learning skills in the academic context such as critical 
thinking, reading, writing, speaking and listening [36]. The individual abilities to deal with those skills 
within the educational context reflect learner’s abilities in mastering academic literacy. Further 
understanding of this term can be acquired by looking for smaller segments of the academic discourse 
which must be acquired by learners to become academically literate. The requirements for developing 
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academic literacies within the educational context of inquiry-based learning discussed in the following 
five points. 
 
4.1. Institutional Support  

Institutions must acknowledge the vital role and contributions provided by literacy specialists [37]. 
Those contributions considered as the key component for developing the educational context in various 
fields of knowledge. The development of academic literacy based on the systematic process of 
continuous evaluation and identification for the drawbacks in learning approaches. Literacy specialists 
are consider as supervisors for models’ assessment processes. However, institutions understanding for 
the interconnected relationship between the development in learning models and academic literacy 
within the practical context of learning cannot be guaranteed in various learning models. Practical 
evidence for the defect in understanding the relationship between developing models and academic 
literacies reported in New Zealand. 

Bean and Goatley [38] mentioned that some of the higher education institutions were supportive 
for the role of the literacy specialists, while others were unconscious and did not have any awareness for 
the role of the assessor in developing leaning models. He stated “Most found their immediate line 
managers sympathetic, but an unfortunate few answered to administrative staff who had no 
understanding of the challenges of teaching” [39]. The reasons for this unawareness related directly to 
the conceptualization of learning models. Therefore, educational institutions require to invest in 
implementing modern models for better processing and assessment in the educational context. 
However, the literature showed that varied learning models developed for improving learners’ academic 
literacies as the focus of the educational institutions. But, inquiry-based learning seems to be the main 
model which supported institutional role to focus on the drawbacks of low academic literacies during 
process of learning and assessment.  
 
4.2. Collaborative Learning 

There is a vast number of the studies in the literature which supported the nature of inquiry-based 
learning as a collaborative approach for developing learners’ academic literacies (see, [3, 16, 40]. Chu, et 
al. [2] is one of the scholars who suggested that collaborative nature of inquiry between educators and 
literacy specialists support fostering learners’ beliefs on the development of knowledge acquisition 
during all the stages of their learning activity. Similarly, this development related to all the stages of the 
cognitive process of translation. Furthermore, collaborative inquiry-based learning aims to support 
translators’ confidence in the newly acquired knowledge [22]. Moreover, learning through inquiry 
bridges the gap between various learners’ abilities within the same activity of learning. 
 
4.3. Educators’ Guidance 

Several studies in the literature indicated the importance of guidance in the learning process. The 
main difference between inquiry-based learning and other instructional models is the educators’ 
guidance within a learning context [41, 42]. Studies showed some positive and negative impacts for 
limited guidance of inquiry-based learning [44]. Traditional learning emphasised that guidance 
developed students focus during the knowledge acquisition process, which enabled them to acquire 
better understanding during the learning process. While, inquiry-based learners had better understand 
for the limits of their abilities and higher assurance in their tasks which considered as the main objective 
for the educational process [45]. 

However, some investigations showed that some complementary frameworks and modifications 
enable inquiry-based learners to overcome limitations of short-term memory such as “bottom-up” 
approach “one size fits all” approach [46]. The literature of translation studies between (2010-2024) did 
not offer clear systematic practical assessments for this embedded model in the educational context of 
inquiry. Thus, inquiry-based learning still has the efficiency within the current learning context. Those 
findings based on surveys and practical metanalyses conducted by numerous scholars such as, Furtak, et 
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al. [47], Lazonder and Harmsen [48], Rodríguez, et al. [5], Awajan (2023) and Gijlers and de Jong 
[27]. 
 
4.4. Implementing Practical Learning 

Friedrich [49] argues that previous learning models did not fit the current technological 
development in the modern learning context, which incorporate with developing learners’ literacies. 
Thus, the argument in the literature falls in favour of implementing a generic practical approach to 
develop learners’ academic literacies as indicated by Johns [16], who mentioned four reasons for this 
necessity. The first reason related to the nature of learning method in developing learners’ core 
cognitive skills. Secondly, the lack of related knowledge by methodologists. Thirdly, the importance of 
instructions on model’s application before the application into the fields of knowledge. Fourth, 
systematic assessment of leaning approach in developing academic literacies. Therefore, the 
implementation of inquiry-based learning considered as a pedagogical solution which fulfils the 
necessity for a practical model to observe the entire educational process in various faculty programs 
[25].  
 
4.5. Student-Centred Learning  

Previous literature highlighted the importance of inquiry-based learning approach in developing 
learners’ academic literacies (Furtak, et al. [47]; Keselman [50] and Wingate et.al (2021) inquiry-based 
learning considered as a student-centred learning approach which focused on self-development of 
learners’ cognition. Correia and Harrison [51] indicated that inquiry-based approach tends to have 
complimentary embedded activities which encouraged learners to develop their awareness in terms of 
self-efficiencies Moreover, they reported that inquiry-based learning encourages learners to develop 
their literacies by developing self-efficiencies and critical thinking skills without any assistance from 
educators [52]. This criterion of self-efficiency enables learners to complete the learning task and 
achieve designed goals by themselves. Further advantages of inquiry-based learning are enabling 
academic lecturers or literacy specialists to work independently or in teams to assess and develop 
curriculums or tasks in the learning context. This process allows them to acquire further understanding 
of learners’ independent background knowledge and literacies development within the inquiry model.  
 

5. Findings 
5.1. Academic Literacy in Translation 

Translation is known as a process of transferring the source text from a source language into a 
target one [26]. The process of translation implies certain stages identified by translation scholars 
which are reading source text, understanding source meaning and reformulating a source text meaning 
into a target language [53-55]. These stages reflect a systematic cognitive process which takes place in 
translators’ brain during the process of translation [56]. During the translation task, the translator 
starts with reading a source text and classify it into the smallest understandable segments [57]. Then, 
the analysis stage reflected the relationship between the referential meaning of those segments and the 
whole meaning of a text. The last stage is reformulating the source meaning in the target language 
structure for acquiring similar effects on the target receptor. 

The process of translation undergoes some cognitive activities of problem-solving and decision-
making which inquiry-based learning develop in a systemic process. Those cognitive activities highly 
affected by the previous knowledge which translators acquire through learning stages within the 
educational context. The previous literature showed that translators who adopted inquiry-based 
learning had better cognitive experiences, skills and self-confidence in their tasks than other 
instructional approaches [25]. However, the fruitful consequences of inquiry-based learning in the 
cognitive activity of translation. Inquiry-based learning contributes to the development of translators’ 
academic literacies thought developing reading, writing, analytic thinking and creating communicative 
abilities during the process of translation [24]. 
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Moreover, inquiry-based learning adopts to assess a translator’s ability to think critically in his 
work independently based on his style in making choices and selections for translation outcomes. The 
nature of inquiry-based learning moves together with the process of developing academic literacy skills 
for achieving the objectives of learning context. Additionally, it contributes to the implementation of 
new technologies to both translation schools and markets’ applications for fostering academic success. 
Numerous studies by translation scholars and literacy specialists acknowledged the ability of the 
inquiry-based method to explain, identify, and develop learning context and cognitive activity of 
translation (see, Gormally, et al. [22], McWilliams and Allan [36], María and Luisa [45] and 
Daminova, et al. [24] the relationship between developing academic literacy, inquiry-based learning 
and cognitive stages of translation activity summarised as follow. 
 
5.1.1. Reading Skills 

Reading source text considered as the primary stage of the translation process for familiarising 
translator with initial ideas on the nature and content of the text [58]. In terms of academic literacy, 
reading the source text contributes in minimising the challenges which translators encounter in the 
analysis stage for successful interpretation of the source meaning and intended message [36]. 
Additionally, this initial stage enables educators and advisors to evaluate reading skills and competences 
which translator acquired or developed during a learning activity in a specific instructional model. The 
activity of learning in inquiry-based model incorporates with developing learners’ critical reading skills 
and critical thinking skills. Besides, the development in reading skills is essential for retrieving stored 
knowledge and structures from long-term memory on the specific context for source and target 
languages [59]. 
 
5.1.2. Critical Thinking Skills 

Translation process implemented in a cognitive activity of critical thinking for recalling stored 
knowledge and develop new knowledge related to a particular context [60]. This cognitive activity 
reflected the development of learners’ academic literacies within the specific learning situation. Studies 
in the literature found that inquiry-based learning supported learners to develop literacy skills and 
familiarising them with crucial abilities required for developing critical thinking [58]. Development of 
critical thinking enables learners to evaluate the clarity, logic, perception and relevance of their analysis 
stage for a text. Thus, developing critical thinking skills through academic literacy enriched learners to 
manage the learning process systematically. Additionally, the development of academic literacy skills 
incorporates with current demands for developing translators’ technological skills after the invention of 
new technologies and market demands for implementation of those new tools into the field of 
translation [24]. 
 
5.1.3. Formulating Skills 

Many studies in the literature showed the importance of reformulation (rewriting) stage of 
translation. Munday [58], García and Veiga [34], Camps [35] and Baker [61] showed that target 
translation should convey similar effects in the target language similar to the source one under the 
concept of equivalence. The systematic process of cognitive application in inquiry-based learning 
incorporates developing translators’ decision-making skills for acquiring equivalent translations in the 
target language. Thus, reformulation skills reflected in the ability of translators to analyse and synthesis 
acquired information from the source text in a target language and structure [34]. Additionally, 
developing self-confidence and continuous evaluation for the outcomes through inquiry-based learning 
incorporated in developing translators’ academic literacies in producing successful translations [35]. 
Finally, the implementation of inquiry-based does not serve in developing learners’ academic literacy 
only. But, it contributed in developing learners’ skills for carrying out complex translation tasks across 
varied disciplines [5]. 
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5.2. Toward Better Practical Model 
The review of related literature showed various implementations of inquiry-based learning in 

various disciplines for developing learners’ academic literacies. Those implementations elaborated on 
the triangulated relationship between learner, educator and literacy advisor for a better practical model 
of inquiry in developing learners’ literacies. The practicality of the inquiry approach motivated 
educators and literacy advisors to implement this model in various educational levels. Figure 1 shows 
the practical application and functions of inquiry-based learning in developing translation learners’ 
academic literacies within a practical model designed by McWilliams and Allan [36]. In addition, it 
designated the placement of educators and literacy advisors within the model for assessing and evolving 
learners’ literacies. This process serves the continuous development and evaluation for the model and 
learners simultaneously as indicated by Kuhlthau [18], Gijlers and de Jong [27], García and Veiga 
[34] and Rodríguez, et al. [5]. 
 

 
Figure 1. 
Practical model of inquiry assessment adapted from McWilliams et.al. (2014). 

 
The above model reflected the triangulation between learner, educator ‘subject lecturer’ and literacy 

advisor. The first stage started in assigning a translation task for assessing the levels of learner’s 
literacy skills. McWilliams and Allan [36] mentioned that the task design follows one of two directions. 
The first direction is “reactive design” whereas, literacy specialist design specific task for evaluating 
learner’s literacy skills. The second direction is “proactive design” when the educator ‘subject lecturer’ 
implies a translation task which uncovers the challenges or the limits of learners’ literacies. The second 
stage includes identifying the challenges encountered during the cognitive process and the assessment 
of translation outcomes. While the third stage of model intervention displays the appropriate 
intervention or guidance required by an educator or the specialist during the educational process. This 
intervention or guidance ranges from one class-hour-session into weekly workshops during the 
academic year based on the identified level of learners’ literacy development. 
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The fourth stage is a team-teaching stage, both educator and literacy specialist exchange feedback 
and ideas on the development of learners’ literacies. During an ideal situation, this feedback enabled the 
institutions to draw a timeline for the development of learners’ literacies following the time of their 
graduation [24]. The fifth stage of debriefing reflects the first part of the triangulated relation of this 
process. Each group of learners or class could nominate a representative, who assumed to offer a further 
explanation of the challenges encountered during the task to develop their academic literacies. The last 
stage of the model reflects a revision stage or evaluation for the process of developing learners’ academic 
literacies. The construction of this model based on the spirit of constructivism theory of learning which 
aimed to fulfil the demands for developing and assessing learners’ academic literacies in various fields 
[36]. Finally, this modulation should be supported by the target institutions to achieve designed 
objectives of learning activity.  
 
5.3. Competence and Literacy 

Before designing any model of learning, scholars categorize the necessity for developing this model 
and the objectives for designing a model. There are various objectives for designing various learning 
model based on the necessities or weaknesses in the educational context. The current model of inquiry-
based learning developed for some educational necessities. The primary necessities are supporting 
student-centred learning and developing learners’ literacy skills [36]. In terms of translation studies, 
learning through inquiry enables learners to develop literacy skills and educators to investigate the 
cognitive activity of translation in translators’ brains (Baker, 2018). Additionally, inquiry-based learning 
empowers scholars to investigate translators’ competences [2]. 

Jiménez-Crespo [62] claimed that translator’s competence “plays a key role in translation education 
and an understanding of translation competence models can not only be beneficial to comprehensive 
organisational efforts but, also serve as a frame of reference for all parties involved: administration, 
coordinators, faculty, students and future employees” (p.41). Pedagogically, translation competence is a 
general term which refers to the development of translators’ skills, literacies and performance for better 
translation outcomes [34]. This explanation contained the main concepts for studying translator’s 
competence which scholars like, Beeby, et al. [63] and Lea [8] showed in their studies. Their 
investigations for translation competence based on identifying how those concepts work separately and 
reflect the whole image of competence by joining it together again. 

Currently, one of the most accepted models for measuring translation competence is PACTE model 
developed by O'Neill [64]. They defined competence as “the underlying system of knowledge and skills 
needed, to be able to translate” (p.99). This model classified competence into five sub-competencies are; 
the strategic sub-competence, sub-competence of bilingual, sub-competence of extra-linguistic, sub-
competence of instrumental and sub-competence of knowledge about translation. A developed 
framework of PACTE model proposed by [65]. She divided sub-competence of knowledge into two 
separate categories, translators’ routine competence and translators’ self-competence. Besides, she 
criticised the current process of competence application and development in translators’ education. 

All competence models and developed frameworks invested in analysing, understanding and 
developing translators’ literacy skills and outcomes. Whereas, the application of inquiry-based learning 
went through the process of facilitating the cognitive process of translation and developing a 
translator’s literacy systematically. Accordingly, this process served in explaining and evaluating the 
translator’s competences. In conclusion, the previous literature indicated that the development of 
translators’ literacy skills considered as the reflection of the development of translators’ competences. 
This conclusion incorporated with a large number of studies carried out in the literature by scholars like 
Vazquez-Calvo, et al. [66], Chu, et al. [2], Baker [1] and Rodríguez, et al. [5]. Figure 2 shows the 
sequences of the relationships between learners’ cognition, academic literacy and competences 
development within the cognitive process of translation. 
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Figure 2. 
Framework of translation competence development. 

 
Figure 2 explains the interconnected relationship between the process of translators’ competencies 

development within inquiry-based learning and the development of academic literacies within the 
context of translation studies. Inquiry-based learning enables translators to move forward and 
backwards during the process of translation through using the academic literacies of reading, critical 
thinking and formulation skills. This movement considers as the interconnection stage between 
developing translators’ competences and implementing new knowledge and skills in long-term memory 
through the process of translation. Besides, the process of translation incorporated in retrieving and 
validating previously-stored knowledge which assisted translators’ performance in the tasks of 
translation.  
 

6. Conclusion  
A careful investigation in the literature of inquiry-based learning within the field of translation 

showed that learning through inquiry enables translators to carry out a successful translation process 
and develop their literacy skills. The findings of this investigation reflect enhancement in translators’ 
competences. Additionally, inquiry-based model empowers educators and literacy specialists to guide 
and evaluate the educational process of learning by conducting continuous development and assessment 
for translators’ academic literacies. Practically, the development in translators’ academic literacies 
showed in three views. The first is well-reading of the source text that facilitates the processes of text 
understanding and analysis. The second is developing a cognitive process of critical interpreting and 
reflection of the intended meaning for an equivalent one in a target context. Lastly, the equivalent 
reformulation of the source meaning in a target language. 

Moreover, current investigation in the field of inquiry showed that inquiry-based learning fulfils the 
requirements for being a practical model of learning within translation activity. It enables translation’s 
learners to develop cognitive processing of knowledge, along with the development of academic 
expertise. The stages of cognitive process enlighten the development systematically in translators’ 
literacies within the inquiry approach. Those findings are consistent with the studies conducted by 
Beeby, et al. [63], Göpferich [65], Daminova, et al. [24] and Siphukhanyo and Olawale [3], who 
mentioned that the process of developing learners’ literacies considered as a paralleled process for 
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developing competencies within the cognitive process of translation. In conclusion, the current review 
found that inquiry-based model considers as an advantageous model for developing translators’ 
cognitive performance. These findings practically supported the claims that learning through inquiry 
maintained the roles of educators and literacy advisors to assess and develop translators’ academic 
literacies as shown in the previous literature. Those findings represent the answers for the questions 
driven in the field of translation.  
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