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Abstract: In the realm of maritime education, proficiency in English language skills holds paramount
importance, especially for cadets undergoing training at maritime academies. In the globalized world,
English proficiency is a basic need and plays a pivotal role in effective communication in various
professional domains, particularly in the maritime industry where cadets are groomed for future
leadership roles. This research investigates the role of English lecturers in enhancing the English
language competencies of cadets at Sekolah Tinggi Ilmu Pelayaran Jakarta (STIP) from a socio-
linguistic perspective. The effectiveness of English language instruction relies heavily on the
professionalism, learning innovations, and pedagogical strategies employed by English lecturers. The
study employs a qualitative approach, exploring classroom management systems, behavior, and
environment to observe the efforts of English lecturers to cultivate effective communication skills
among STIP cadets. It aims to identify the role of English lecturers' professionalism in improving
cadets' English skills by examining aspects such as pedagogical considerations, teacher personality
elements, social factors, and teacher careers. It is hoped that this study will provide insights into the
professional development needs of English lecturers at STIP, offering recommendations for curriculum
design, instructional methods, and teacher training programs tailored to the specific linguistic and
cultural context of maritime education in Indonesia.
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1. Introduction

In the contemporary global landscape, proficiency in English has emerged as an indispensable skill,
particularly in the realm of higher education and professional spheres. English language proficiency not
only facilitates effective communication but also serves as a gateway to academic and career
opportunities worldwide. In the context of maritime education, where students are groomed to become
adept seafarers and navigate the complexities of the maritime industry, mastery of English is
paramount. This research endeavors to explore the pivotal role of English lecturers in enhancing the
English language skills of cadets at the Shipping and Transport Institute (STIP) from a socio-linguistic
perspective. Maritime education demands a multifaceted skill set from cadets, encompassing technical
knowledge, navigational expertise, and effective communication.

English, being the lingua franca of the maritime industry, assumes unparalleled significance.
English proficiency in English enhances safety standards, facilitates effective communication with
multicultural crews, and ensures compliance with international regulations governing maritime
operations. Therefore, the imperative for STIP cadets to attain proficiency in English cannot be
overstated. Despite the recognition of English proficiency as a critical competence for maritime
professionals, STIP faces challenges in ensuring optimal language education for its cadets.

Maritime English (ME) has gained significant attention in the shipping industry due to its crucial
role in ensuring effective communication and safety onboard [17. Research in ME has primarily focused
on education and communication, with European institutions leading the field [27]. To enhance
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Maritime English proficiency among maritime cadets, various approaches have been explored, including
computer-assisted training, modular approaches, and competency-based methods aligned with the
Bologna Process [87]. Pedagogical strategies emphasize student-centered learning, cooperative
techniques, and learner autonomy [17].

Within the socio-linguistic framework, language is viewed not merely as a system of symbols but as
a dynamic social phenomenon shaped by cultural, historical, and contextual factors. English lecturers at
STIP play a crucial role not only in imparting linguistic knowledge but also in fostering intercultural
competence and communicative strategies tailored to the maritime context. Many studies have been
conducted to help improve student performance in academics. Either tested practically or scientifically,
both have been implemented. Until now, there has been no ultimate teaching style to ensure student
performance in academics while maintaining their motivation to study. This research endeavors to delve
into the dynamics of empowering English lecturers within the specific context of STIP to foster the
linguistic competence of cadets. Drawing upon a socio-linguistic perspective, this study seeks to explore
the intricate interplay between language, society, and education, elucidating how sociocultural factors
influence language learning and teaching practices. By adopting a socio-linguistic lens, this research
aims to provide insights into the contextual nuances shaping the professional development of English
lecturers and its impact on the English language acquisition of STIP cadets.

In examining the empowerment of English lecturers, this research will investigate various
dimensions, including but not limited to:

1. Pedagogical Strategies: Exploring innovative pedagogical approaches tailored to the needs and
learning styles of STIP cadets, with an emphasis on communicative competence and maritime-
specific language skills.

2. Professional Development: Assessing the efficacy of professional development programs aimed
at enhancing the expertise of English lecturers in language instruction and curriculum
development within the maritime education framework.

3. Linguistic Landscape: Investigating the linguistic landscape within STIP, examining the role of
English in institutional discourse, classroom interactions, and extracurricular activities, and its
implications for language learning outcomes.

4. Cultural Sensitivity: Recognizing the cultural diversity within STIP and its impact on language
attitudes, perceptions, and proficiency levels, with a focus on fostering cultural sensitivity and
inclusivity in language education.

By elucidating these facets through a socio-linguistic lens, this research aspires to offer actionable
recommendations for empowering English lecturers and optimizing language learning experiences for
STIP cadets. Ultimately, this endeavor seeks to contribute to the broader discourse on language
education and professional development within specialized educational contexts, with implications
extending beyond the maritime industry to encompass diverse professional domains.

This research seeks to achieve the following objectives:

1. Examine the current state of English language education at STIP, focusing on existing

practices, challenges, and areas for improvement.

2. Explore the socio-linguistic dynamics inherent in maritime communication and their

implications for English language instruction.

3. Investigate strategies for enhancing the professionalism of English lecturers at STIP, including
professional development initiatives, pedagogical innovations, and curriculum enhancements.

4. Propose recommendations for optimizing the role of English lecturers in improving the English

language skills of STIP cadets within the socio-linguistic framework.

This research holds significant implications for academia, industry stakeholders, and policymakers
in the maritime education sector. By elucidating the socio-linguistic dimensions of English language
education at STIP and delineating strategies for enhancing the professionalism of English lecturers, this
study endeavors to contribute to the advancement of English language proficiency among cadets,
thereby bolstering their preparedness for the challenges of the global maritime industry. In conclusion,
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the endeavor to empower the professionalism of English lecturers in improving the English skills of
STIP cadets represents a multifaceted endeavor situated at the intersection of language pedagogy,
socio-linguistics, and maritime education. Through a nuanced exploration of these dimensions, this
research aspires to offer insights and recommendations that resonate with the evolving needs and
exigencies of the maritime education landscape.

Recent studies observe the importance of English language skills and various approaches to improve
them. English textbooks for secondary schools in Jordan incorporate life skills, with effective
communication being the most prevalent [47] . There is a strong connection between mastering
speaking skills and digital literacy among students [57]. A comprehensive guide for teaching English to
second language learners emphasizes the need for explicit teacher input, systematic language use
opportunities, and metacognitive awareness training in skills-based teaching [67. Social media
platforms like Twitter and Telegram are also being utilized to enhance English skills, with users
reporting positive experiences and responses [7_ . These findings underscore the diverse methods
available for improving English proficiency, ranging from traditional textbooks to digital platforms, and
highlight the importance of integrating communication and life skills in language education.

Academic and Professional Success; English skills are crucial for students aiming to excel in their
academic careers and for professionals seeking advancement in the job market. In academia, these skills
are associated with the knowledge of literary works, genres, critical traditions, and the ability to
conduct detailed and rigorous examinations of texts. In professional settings, English proficiency is
often a determinant of effective communication and successful collaboration with colleagues from
diverse cultural backgrounds. Cultural Understanding and Empathy: Through the exploration of
literary traditions, individuals can develop a deeper understanding and empathy for other cultures and
people. This aspect of English skills underscores the importance of language in fostering cross-cultural
connections and global awareness. Research and Communication: A strong command of English
enables individuals to conduct research using a variety of methods and to present findings accurately
and appropriately. Communication skills, both written and oral, are emphasized for their role in defining
an audience, constructing arguments, and persuasively presenting ideas. Evolving Perspectives on
English Language Proficiency: Recent research suggests a dynamic and situated approach to language
use and proficiency, recognizing the importance of academic literacies, flexible multilingualism, and
translanguaging. This perspective acknowledges the complexity of language skills in real-world
contexts and the need for adaptability in communication strategies. In summary, English language
skills encompass a wide range of abilities that are essential for effective communication, academic
achievement, and professional success. The interplay of speaking, listening, reading, and writing skills
contributes to a well-rounded and proficient communicator. These skills are not only valuable in
traditional settings but are also adaptable to the evolving demands of a globalized and interconnected
world.

Furhermore, recent research highlights the importance of sociolinguistic competence in English
language education. Speaking English as a foreign language requires both skillful and thoughtful
competencies for effective communication [87]. While general language proficiency is important, socio-
pragmatic competence - understanding sociocultural norms in workplace communication - is crucial for
international students' success in professional settings [97]. English language skills are defined as the
comprehensive ability to communicate effectively in English, which encompasses the four primary
linguistic competencies: listening, speaking, reading, and writing. These skills are not isolated but are
interconnected and often developed simultaneously to ensure a balanced proficiency in the language.
Listening refers to the ability to accurately receive and interpret messages in the communication
process, while speaking involves expressing thoughts, feelings, or information verbally in English.
These skills are essential for real-time verbal interactions and are often the most visible indicators of
language fluency. Reading is the process of decoding and understanding written texts, which can range
from simple sentences to complex academic or literary works. Writing, on the other hand, is the skill of
producing text to convey messages, ideas, or information effectively. Both reading and writing are
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fundamental for academic success and are closely linked to cognitive development and knowledge
acquisition. English skills are crucial across various domains, including education, business, science,
technology, and academia. They enable individuals to engage with a global audience, access a vast array
of information, and participate in cross-cultural communication. In the academic context, English
literacy is a key tool for students to excel in their studies and to secure employment opportunities.
Literacy, in the context of English language skills, is often associated with the ability to read and write,
but it also includes the capacity to comprehend, discuss, create, listen, and respond. The level of literacy
in English is a significant factor affecting academic achievement, as it enables students to process and
synthesize information from various sources. Moreover, literacy skills are considered foundational for
personal independence and cultural advancement. Evolving Perspectives on The understanding of
English skills is evolving, with recent studies emphasizing the importance of academic literacies, flexible
multilingualism, and translanguaging. This reflects a more dynamic and situated approach to language
use, recognizing the need for adaptability in communication strategies in a globalized world. In
conclusion, English skills according to international journals are defined as the integrated set of abilities
to listen, speak, read, and write in English, which are essential for effective communication, academic
success, and professional advancement. These skills are not only valuable for traditional settings but are
also adaptable to the evolving demands of a globalized and interconnected world.

1.1. The Importance of English Language Skills in the Maritime Industry

International Maritime Organization emphasize safety regulations and international communication
standards necessitate strong English language proficiency for maritime professionals. Maritime English
proficiency is crucial for safety and effective communication in the shipping industry [1, 107]. It is
essential for seafarers to communicate with crew members of different nationalities, prevent
intercultural misunderstandings, and ensure safe operations on board ships [1, 107]. The ability to think
in English within the maritime profession context is vital for non-native speakers [117]. Speaking skills
are particularly emphasized, as most recruitment agencies in Bangladesh test spoken language skills
during interviews [[127]. Maritime English courses should focus on developing reading comprehension,
writing, oral communication, and cultural competence [17. Additionally, innovative technologies and
humanistic language teaching principles can enhance Maritime English education [1, 107. To improve
teaching and assessment processes, it is recommended to involve both professional English teachers and
experienced seafarers [117.

In construction, digital technologies like social networks for sharing, mobile emergency response
systems, and mixed reality applications can enhance safety communication and outcomes [137.
Empathic communication is emphasized as a key factor in fostering a healthy organizational safety
culture, impacting how safety is discussed throughout the organization [147]. Safety communication is
crucial for enhancing organizational safety culture and preventing accidents in various settings.
Effective communication mechanisms are essential for engaging staff, gaining cooperation, and
maintaining a positive safety culture. Overall, clear and constructive safety communication can improve
knowledge, prevent at-risk behaviors, and enhance safe work practices across various industries [15].

Meanwhile, sociolinguistics has evolved significantly since its inception, moving towards a socially
constituted discipline that recognizes the inherent relationship between language and society. The field
encompasses various perspectives, including addressing social issues with language components, basing
linguistic research on real-world data, and affirming the mutual constitution of language and society
[167]. Sociolinguistics emphasizes the social and cultural aspects of language use. This approach
acknowledges that language proficiency is not just about grammar and vocabulary, but also about
understanding how language functions within specific contexts. A socio-linguistic approach equips
lecturers to go beyond generic English language instruction and tailor their teaching to the professional
needs of maritime cadets. Sociolinguistics investigates the relationship between language and society,
emphasizing the social factors influencing language use.
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In the context of maritime education, sociolinguistics acknowledges the specific English language
demands within the maritime industry. Cadets require not only general English proficiency but also
specialized maritime English to navigate their professional roles effectively. Several studies advocate for
empowering lecturers to improve their pedagogical approaches as well as emphasizes the importance of
professional development programs that equip lecturers with the skills to integrate maritime specific
language functions and communication styles into their teaching. Empowering English lecturers in
non-English departments and Islamic tertiary education in Indonesia is crucial for improving teaching
effectiveness and realizing national education objectives. Strategies for empowerment include involving
lecturers in curriculum design, building connections with colleagues, and activating focus group
discussions [17]. Professional development programs, such as pursuing doctorate degrees, publishing
articles, and attending conferences, are essential for enhancing teaching competences [187].
Empowerment can lead to improved quality of learning, national education, and service delivery [197.
Institutional support varies across universities, with some providing ample opportunities for
professional growth while others lag behind [187. Overall, empowering English lecturers is vital for
creating a work atmosphere conducive to potential development and protection.

By incorporating a sociolinguistic perspective, lecturers can create learning environments that
reflect the professional contexts cadets will encounter at sea. This could involve Focus on maritime
specific registers: Instruction can target vocabulary and communication styles used in areas like
navigation, cargo handling, and emergency procedures. Developing intercultural communication skills.
The maritime industry relies heavily on English as its lingua franca, with its proficiency being crucial
for safety and effective communication among multinational crews [20, 217. Despite its importance,
challenges persist in English usage, particularly for non-native speakers, including difficulties with
technical terminology and cultural differences [11, 217. The Standard Maritime Communication
Phrases (SMCP) are not fully utilized, and misunderstandings due to verbal and cultural barriers remain
prevalent [207]. To address these issues, maritime education should incorporate tailored language
training programs and cross-cultural initiatives [1, 217. The design of Maritime English courses should
focus on developing reading comprehension, writing, oral communication skills, and cultural
competence [17. Additionally, involving both professional English teachers and experienced seafarers in
the teaching and assessment processes can enhance the effectiveness of Maritime English education

117

1.2. Professional Development for Lecturers

International studies highlight the significance of continuous professional development for lecturers
in improving their teaching effectiveness. Professional development for lecturers is crucial in higher
education, particularly as institutions adopt new teaching methods like e-learning and English-medium
instruction (EMI). Effective professional development models integrate knowledge enhancement, skill
improvement, and practical application [227]. This includes developing expertise in the latest teaching
methodologies, language assessment techniques, and incorporating maritime-specific language content
into their curriculum. Empowering lecturers through professional development programs fosters a
sense of ownership and accountability for cadet learning [237 found that the advance of technology is
changing the way lecturer interacts and teaches their students. Conventional teaching methods are
replaced by the modern and luxurious one where the students can easily access thousands of materials
by their fingers tip.

Professional development for maritime lecturers is crucial for enhancing the quality of maritime
education and aligning it with industry needs. Continuous Professional Development (CPD) models are
being developed to improve lecturers' competencies and meet standardized educational goals [247].
Maritime institutions are implementing strategies to align the competencies of academic lecturers with
those of practitioners, particularly seafarers [257. Lecturer internship programs are being utilized to
bridge the gap between university curricula and industry requirements, although challenges in
implementation persist [267]. Recognizing the direct connection between the training level of officers
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and that of their educators, some institutions are developing projects for both initial and continuous
training of maritime lecturers. These initiatives aim to maintain and update knowledge, introduce new
training procedures, and align with current industry needs [277]. Such efforts are essential for producing
skilled graduates and ensuring safer seas and cleaner marine environments.

Recent research highlights the importance of enhancing lecturer professionalism in maritime
education to meet industry needs. Studies emphasize the need for adaptive competency improvement
strategies, particularly for lecturers from seataring backgrounds [257]. The role of Maritime English
lecturers is evolving, necessitating sustainable development approaches to adapt to changing industry
demands and educational environments [287]. Language instruction strategies in maritime education
should focus on technical terminology, communicative competence, and cross-cultural training, while
aligning with international standards like the STCW convention. Professionalism attributes such as
safety awareness, ethical conduct, and leadership skills are crucial components of maritime education.
Continuous evaluation of instructional practices and integration of specialized resources are
recommended to enhance cadets' readiness for maritime careers.

Lecturer professionalism is crucial for enhancing the quality of higher education and national
competitiveness. [29, 307]. Professional lecturers demonstrate competence, commitment, and adherence
to high standards and ethical codes [307]. However, lecturer professionalism is often sub-optimal due to
various factors, including government policies and institutional conditions [297. To improve
professionalism, lecturers can engage in continuous learning, pursue higher education, and collaborate
with colleagues [317. Lecturer professionalism positively correlates with students' academic self-
efficacy, although it accounts for only 7.3% of the variance, suggesting other factors may have greater
influence [327. Professional lecturers are characterized by qualities such as idealism, appropriate
qualifications, required competencies, and a commitment to ongoing professional development [307].
Enhancing lecturer professionalism is essential for producing high-quality human resources and
strengthening national competitiveness through the advancement of science and technology [29, 307.

Teachers” professionalism is also a key part of what makes an ideal teacher, as Anggraini, et al. [83]
covered based on students’ perception towards ideal maritime English teachers combines strong
professional qualities with passion for the language and a talent for fostering a pleasant learning
atmosphere by implementing creative learning methods, has a friendly and enthusiastic personality, and
is fluent in English of maritime context. Professionalism encompasses the knowledge, skills, and
behaviors expected of'a member of a specific profession. It involves a blend of technical expertise, ethical
conduct, and commitment to serving others. Institutions should establish mechanisms to foster lecturer
development, encourage innovation, and facilitate talent exchange. Overall, professional development is
essential for improving teaching-learning programs and supporting institutions' internationalization
efforts [22, 347].

1.8. Soctolinguistic Perspective: Unveiling the Social in Language

A sociolinguistic perspective delves into the intricate relationship between language, society, and
culture. It examines how social factors, including social class, ethnicity, gender, age, geographical
location, and cultural norms. A sociolinguistic perspective examines language use through the lens of
social factors. It delves into how society, culture, and social contexts influence the way we choose and
use language. Sociolinguistics emphasizes the impact of social variables like ethnicity, gender, social
class, education level, and age on language variation. This perspective acknowledges the dynamic
interplay between language and society. Language shapes and is shaped by social structures, norms, and
expectations. Sociolinguistics highlights the inherent variation within languages. It explores how
language use adapts to different contexts, such as formal settings versus casual conversations with
friends. In essence, a sociolinguistic perspective helps us understand that language is not a static entity.
It is a dynamic tool constantly evolving and reflecting the ever-changing social landscape. A
sociolinguistic perspective explores how language choices can reinforce or challenge existing power
dynamics within a society. In essence, a sociolinguistic perspective goes beyond the technicalities of
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grammar and vocabulary. It unveils the rich tapestry woven by language, society, and culture, providing
a deeper understanding of how we communicate and navigate the social world. The socio-linguistic
perspective, as defined by international journals, encompasses the study of the intricate relationship
between language and society, focusing on how social factors influence language use, including
grammar, accents, and lexical choices. This perspective challenges traditional notions of language
authenticity, social categories, and group consensus, recognizing the dynamic nature of language and its
connection to social identity and interaction.

Socio-linguistics examines how social factors such as geographical location, ethnicity, age, gender,
socioeconomic status, and race/ethnicity influence language variation and usage. It recognizes that
individuals use different language varieties, known as sociolects, based on their social context and the
interlocutors they engage with. Language Contact and Specialized Language Situations: The field of
socio-linguistics delves into language contact situations, particularly the origin and linguistic
composition of pidgin and creole languages that emerge when speakers from mutually unintelligible
language groups require a common language for communication. These specialized language situations
are observed in various sociohistorical contexts globally, leading to the development of distinct
language varieties and bilingual speech patterns.

Ethnography and Communicative Competence: Socio-linguistics draws from ethnography and
communicative competence to analyze speech events within their cultural context. Ethnography plays a
crucial role in developing intercultural communication competence (ICC) and understanding workplace
discourse. Rui-ying [857] applied ethnography to enhance non-English majors' ICC using the PEER
model and Byram's ICC components the speaking method, in the Dell Hymes and Language Education,
provides a framework for examining various factors in a conversation, including setting, participants,
act sequence, keys, instrumentalities, norms, and genres, contributing to a comprehensive
understanding of language use in social settings as actual language use in speech communities [367].
Similarly, Utari Umar, et al. [37] employed Hymes' SPEAKING model to analyze workplace discourse,
emphasizing the importance of communication ethnography in professional settings. Leung
[387 argued for recontextualizing communicative competence in English Language Teaching (ELT) by
incorporating real-world social, cultural, and linguistic developments, moving beyond idealized native-
speaker norms. This aligns with the ethnographic approach advocated byRui-ying [357 and Utari
Umar, et al. [37]. The studies collectively highlight the significance of ethnography in understanding
and developing communicative competence across various contexts, from educational settings to
multilingual workplaces, emphasizing the need for a more nuanced, context-sensitive approach to
language teaching and communication analysis.

In conclusion, the socio-linguistic perspective, provides a comprehensive framework for
understanding the intricate relationship between language and society, emphasizing the influence of
social factors on language variation, contact situations, and communicative competence. A socio-
linguistic perspective involves the study of language in its social and cultural context, focusing on the
ways in which language use is influenced by and influences social structures, relationships, and
identities. This perspective problematizes long-held notions of authenticity, social categories, or even
group consensus or membership. It examines how language varies and changes based on social factors
such as age, gender, ethnicity, social class, and geographical location, and how these variations reflect
and shape social dynamics. Additionally, it explores the role of language in constructing and expressing
social identity, as well as the impact of societal norms and power structures on language use. The socio-
linguistic perspective encompasses various aspects, including the study of dialects, sociolects, idiolects,
ethnolects, language contact, language variation, and language change within different social and
cultural.

2. Materials and Methods
This research aims to investigate the effectiveness of empowering professionalism lecturers in
enhancing the English language skills of maritime cadets from a sociolinguistic perspective. The
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sociolinguistic perspective acknowledges the social and cultural factors influencing language acquisition
and use within specific contexts, such as the maritime industry. Research methods in sociolinguistics
have evolved significantly since the field's inception in the 1950s, encompassing various theoretical
movements and interdisciplinary approaches [397. A well-designed methodological framework is crucial
for sociolinguistic investigations; guiding researchers through different phases and helping them
delineate the scope of their studies [407]. This method was completed by observing learning process in
English class to identify teaching strategies implemented by lecturers. There were several indicators to
find how professional the lecturers are in carrying out their teaching. Critical sociolinguistic research
methods focus on studying language issues that matter in real-world contexts [417]. The field of ethno-
sociolinguistics emphasizes the importance of studying linguistic phenomena in their sociocultural
contexts, acknowledging the complexity and diversity of language processes. Researchers are
encouraged to consider ethical implications and societal impacts of their work. These methodological
approaches have proven valuable not only for sociolinguists but also for researchers in other linguistic
subfields and social sciences interested in language-related questions.

The indicators are found by Lao, et al. [427] and Wardoyo, et al. [43] through pedagogical
consideration, personality element, social factors, and teachers’ career. The questionnaire is also used in
the collection of this research data as a quantitative analysis side. It is done to obtain data through
students' perspective on the professionalism of their teachers. In addition, the results of this acquisition
can also demonstrate the conformity of the observation data so that the validation can be held
accountable. A total of 30 students from the three programs of studies namely nautical, marine
engineering and port and shipping management were randomly asked for their readiness to fill in the
questionnaire. Interviews are the final method used to confirm the results of the data obtained through
observations and questionnaires while digging out more profound information related to the
professionalism of the lecturer. The research methodology encompasses a multi-faceted approach,
incorporating literature, e-learning, intercultural communication, sociocultural theory, data analysis,
and expert recommendations to empower professionalism lecturers in improving the English skills of
maritime institute cadets from a socio-linguistic perspective.

3. Results and Discussion

The development observation was the first step to collect the data which include categories and the
result by the checklist. The researcher attended the class in the learning process and asked the lecturer
directly regarding the categories on the observation sheet. The data from 5 classes with different
lecturers of each showed that all categories get positive results such as classroom management system,
behavior, and environment [447. By this data, the English lecturers in the maritime institutes completes
the components of Teaching classroom management categories consist of curriculum planning, making
the lesson plan, scheduling, teaching strategies and assessment. They satisty the classroom management
behavior in the teaching rules implementation as a part of implementing disciplines and consequences,
their various style of starting the lesson, and the action of building relationship with the students. In the
classroom management of the environment, the lecturers were consistently organizing the class setting,
checking the number of students, and ensuring the readiness of learning facilities.

A summary of the questionnaire that has been distributed to both teacher and students; 5 teachers
from different classes participated in questionnaire and interview, 27 students filled out the
questionnaire completely. The use of indicators related to lecturers’ professionalism was outlined in
questionnaires for both. The lecturers were asked for their self-assessment during their experience in
teaching while the students share their perspective on their learning experiences in the classroom with
their English teacher. The findings turned out to be appropriate and significant according to the
categories described as follow.
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Table 1.
Teacher and Student Perspective on Pedagogical Indicator.
27 Students 5 Lecturers

Pedagogical Consideration Agree Disagree Agree Disagree
The lecturer explains what students must achieve after the lecture process
is complete 24 3 5 0
The lecturer explains the relationship between English lectures and
students' daily lives 26 1 5 0
The lecturer explains in detail about English terms that sound uncommon
(English for specific purposes) 26 1 5 0
The lecturer explains the subject matter in a way that is easy to understand

27 0 5 (0]
The lecturers provide opportunities for students to ask questions and re-
explain lecture material to answer student questions 27 0 4 1

The described statements above indicate to pedagogical consideration in accordance with contention
from Sukaesih, et al. [457] that teacher's special competency involves a combination of content and
pedagogical knowledge that develops over time and experience. Almost all students agree their teacher
tully provide information of their needs related to the subject, giving opportunities not only to
communicate with each other and with the teacher about the learning, but also to practice and receive
teedback about the learning. Likewise, teachers who assessed themselves based on the questionnaire
statements above agreed that they always did this when teaching in the classroom. This means the
pedagogical teaching process was strongly carried out well.

Table 2.
Teacher and Student Perspective on Personality Element.

27 Students 5 Lecturers
Personality Element Agree | Disagree | Agree | Disagree
The lecturers not only use textbook sources, but sometimes other sources
related to the subject matter 22 5 2 3
The lecturers use various methods in teaching in class (lectures, questions and
answers, demonstrations, group discussions) 27 0 5 0
The lecturers immediately reprimand and punish the student who disrupts the
teaching and learning activities in the classroom 23 4 2 3
The lecturers immediately change the method of delivering the lecture to be
more interesting when students seem getting bored 18 19 3 2

Teachers” personality element including application of affection values, mastery of knowledge, self-
motivation, leadership Ahmad, et al. [467] where the elements are explained in the questionnaire with
poll results as in the table above. Data from the student's perspective shows that only a few of them
witnessed the existence of lecturers who used sources other than textbooks when teaching, and this was
added to the statement that they gave warnings or punishments to students who disrupted the teaching
and learning process in class. This in line with the 3 teachers’ self-assessment that state they only use
textbook and module in teaching maritime English subject. It was confirmed in the interview section
they believe the sources in the textbook and module of the maritime English have been compiled from
some sources as has been proposed in the curriculum and lesson plan. Refuse to give a warning or
punishment to students who disrupts the learning activities also confirmed as a part of students’
responsibility. Teachers believe that each student has their own responsibility for what they do during
their study period and when they disturb their other friends while studying, they will also receive a
direct warning from the other students so that they can decide to continue attending lectures in an
orderly manner or leave the class. There strongly fact of using various methods in teaching in class by
both perspectives. Nevertheless, there is no attempt by the lecturer to improvise in a boring learning
atmosphere. The two lecturers emphasized that they had arranged their teaching method very well and
seemed a little hard to adjust the changes method in the classroom by suddenly.
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Table 3.
Teacher and Student Perspective on Social Factors.

27 Students 5 Lecturers
Social Factors Agree | Disagree | Agree | Disagree
When starting a lecture, the lecturer first arranges the classroom such as
lighting arrangements, student seating positions, and whiteboard/LCD 26 1 4 1
readiness.
The lecturer explains the learning topic in the correct order according to the
meeting section 24 3 3 2
When the lecturer gives any type of question, the lecturer first explains the
assessment indicators that students can achieve in answering the question 23 4 2 3
After the questions are collected, the lecturer discusses the correct answers to
the questions 26 1 5 0

In the social factors elements summarizes the student-teacher ratio, the use of the teaching
aids/tools, knowledge of subject, and preparation of teaching [477]. The statements of social factors
shows that lecturers first prepare for checking the readiness of their classroom before teaching. Lecturer
do the discussion with the students in the end of giving quiz or exercise so as the learning process
conducted teaching preparation. However, it is necessary to pay close attention to the result shown in
the data of giving lecture in the correct order according to meeting section and lecturers explained the
indicator of assessment. The data on students’ views did not show extreme numbers, but compared with
their opinion on other statements in the questionnaire, it shows a slight difference in the data. Three to
4 students did not agree with lecturers shared and discuss the learning topic as per the meeting section.
They also argued that the lecturers explained the indicator during assessment. In this case, the teachers
conveyed the results of their self-evaluation, where two to three of them admitted that they tend not to
do so because there is not enough time to provide a series of teaching topics for every meeting and to
explain assessment indicators. The reason will be further discussed in the teachers’ career.

Table 4.

Teacher and Student Perspective on Teacher Career.

Teachers’ Career 27 Students 5 Lecturers
Agree | Disagree | Agree Disagree

Lecturers are always punctual in discussing lecture topics at each meeting 22 5 2 3

The lecturers actively participate/involve in development activities such as

seminars, workshop, research study, and community services. 26 1 5 0

Management policy play a big-roles in teachers’ career development including time worked and
reward and appreciation [487]. It refers to what happens when a teacher considers changing their role to
advance their career. As explained in the social factors passage, the time portion of lectures at higher
education, especially in the maritime institute, was not available. The result represented of actual
conditions where the lecturers are actively participating in the self-development activities such as
attending seminars, workshop, research study and community service. This typically involves searching
for a new role with different responsibilities and an adjusted compensation package. Therefore, the data
shows some disagreement from students and teachers regarding why lectures are held off-topic at each
part of the meeting. The amount of time that a teacher stays in a role, before considering career
progression opportunities, depends on a range of factors, including their experience and specific skills.

This section contains the research findings and discussion. Write the findings obtained from the
result of the research and are supported with the adequate data. The research finding should answer the
problems in the introduction. The discussion focuses to explain why and how the findings. It is highly
recommended to discuss the comparison between the findings in this article with the other similar
studies and how the findings can be applied in the relevant problem. Research findings must be clear
and concise. The discussions should explore the significant of the result and not the repetition. Always
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use the best quality of illustration or image. In this section, you can display sub section with the writing
condition as in this template.

4. Conclusion

The professionalism of English lecturers in maritime colleges is multifaceted, encompassing
linguistic competence, pedagogic and professional skills, and social responsiveness. These factors
contribute to the effective teaching of Maritime English, which is essential for the safety and operational
efficiency of maritime cadets. The English lecturers encompass a deep understanding and mastery of the
English language, both in its general form and specifically within the maritime context. This was
proven from the result of class observation when the lecturers were able to explain the learning material
in accordance with the curriculum applicable in the Maritime Institute. The learning process ran
smoothly to demonstrate the lecturers’ readiness in developing teaching and assessment strategies.
Pedagogic and professional skills are the backbone of effective teaching where the result shows that the
teaching activities was strongly carried out well by the lectures in the Maritime Institute. This also
reinforced by findings in the observation where the classroom management behaviors were consistently
done including the sounding of teaching rules, building knowledge of the field when the lecturers
started the lesson, bonding the relationship with the students, and leading the discipline and
consequences. It relates to the finding of social factors that address various teaching style and represent
a good classroom climate by arranges the lighting, student seating positions, and whiteboard/LCD
readiness. The students also agree that their teachers first explained the assessment indicators to
achieve in answering the question and discussed the correct answers to the questions when it served in
the end of learning activities. Additionally, the teachers’ career refers to professional skills that
mentioned the lecturers kept learning to stay updated on the latest English language teaching
methodologies and maritime industry trends. They regularly attend the conferences and workshops,
engaging in research and scholarly activities, and collaborating with colleagues.

Despite the result of the data on the professionalism of lecturers in the Maritime Institute have been
carried out in teaching, there is only small number indicated opposite view of it. This may not
significantly affect the results of this study; it can be a recommendation instead on curriculum design
that should be incorporated into maritime culture and intercultural communication. Instructional
methods focus on completing authentic tasks that simulate real-world maritime situations also
suggested for improving the lecturer’s professionalism and supporting teacher training programs
tailored to the specific language and cultural context of maritime education in Indonesia.
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